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To my students, who make teaching a joy.
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In the first edition of P.O.W.E.R. Learning, I wrote about Mark Johnson, a student
whom I encountered early in my teaching career. Smart, articulate, and likable, he
certainly wanted to succeed in college, and he seemed every bit as capable as those
students who were doing quite well. Yet Mark was a marginal student, someone
who allowed multiple opportunities to succeed to pass him by. Although he clearly
had the talent necessary to be successful in college—and ultimately in life—he
lacked the skills to make use of his talents.

Over the years, I encountered other students like Mark. I began to wonder:
Was there a way to teach every student how to succeed, both academically and
beyond the classroom? P.O.W.E.R. Learning embodies the answer to this question.

Based on the conviction that good students are made, not born, the central
message of PO.W.E.R. Learning is that students can be successful in college if
they follow the basic principles and strategies presented in this book. Once mas-
tered, these principles and strategies can help students to maximize their accom-
plishments, both in and out of the classroom.

This text is designed to be used by students in first-year experience courses.
For many students, the first-year experience course is a literal lifeline. It pro-
vides the means to learn what it takes to achieve academic success and to make
a positive social adjustment to the campus community. If students learn how to
do well in their first term of college, they are building a foundation that will last
a lifetime.

I wrote P.O.W.E.R. Learning because no existing text provided a systematic
framework that could be applied in a variety of topical areas and that would help
students to develop learning and problem-solving strategies that would work effec-
tively both in and out of the classroom. The book is an outgrowth of my experi-
ence as a college instructor, most of it involving first-year students, combined with
my research on the factors that influence learning.

Judging from the response to the prior editions—now in use at hundreds of
colleges and universities around the world, and translated into Chinese, Spanish,
and other languages—the approach embodied in the book resonates with the phi-
losophy and experience of many educators. Specifically, P.O.W.E.R. Learning
provides a framework that students can begin to use immediately to become more
effective students. That framework is designed to be

» Clear, easy to grasp, logical, and compelling, so that students can readily see
its merits.

» Effective for a variety of student learning styles—as well as a variety of teach-
ing styles.

» Workable within a variety of course formats and for supplemental instruction.

» Valuable for use in learning communities.

Transferable to settings ranging from the classroom to the dorm room to the
board room.

» Effective in addressing both the mind and the spirit, presenting cognitive strat-
egies and skills, while engaging the natural enthusiasm, motivation, and incli-
nation to succeed that students carry within them.

Preface
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PREFACE

Based on comprehensive, detailed feedback obtained from both instructors and
students, P.O.W.E.R. Learning meets these aims. The book will help students con-
front and master the numerous challenges of the college experience through use
of the P.O.W.E.R. Learning approach, embodied in the five steps of the acronym
P.O.W.E.R. (Prepare, Organize, Work, Evaluate, and Rethink). Using simple—yet
effective—principles, P.O.W.E.R. Learning teaches the skills needed to succeed in
college and careers beyond.

The Goals of PO.W.E.R.
Learning, 7/e

P.O.W.E.R. Learning addresses five major goals:

» To provide a systematic framework for organizing the strategies that lead
to success: First and foremost, the book provides a systematic, balanced pre-
sentation of the skills required to achieve student success. Using the P.O.W.E.R.
framework and relying on proven strategies, P.O.W.E.R. Learning provides
specific, hands-on techniques for achieving success as a student.

» To offer a wide range of skill-building opportunities: P.O.W.E.R. Learning
provides a wealth of specific exercises, diagnostic questionnaires, case studies,
and journal writing activities to help students to develop and master the skills
and techniques they need to become effective learners and problem solvers.
Readers learn by doing.

» To demonstrate the connection between academic success and success
beyond the classroom: Stressing the importance of self-reliance and self-
accountability, the book demonstrates that the skills required to be a success-
ful student are tied to career and personal success as well.

» To develop critical thinking skills: Whether to evaluate the quality of infor-
mation found on the Internet or in other types of media, or to judge the
merits of a position taken by a friend, colleague, or politician, the ability
to think critically is more important than ever in this age of information.
Through frequent questionnaires, exercises, journal activities, and guided
group work, P.O.W.E.R. Learning helps students to develop their capacity
to think critically.

» To provide an engaging, accessible, and meaningful presentation: The fifth
goal of this book underlies the first four: to write a student-friendly book that
is relevant to the needs and interests of its readers and that will promote enthu-
siasm and interest in the process of becoming a successful student. Learning
the strategies needed to become a more effective student should be a stimu-
lating and fulfilling experience. Realizing that these strategies are valuable
outside the classroom as well will provide students with an added incentive to
master them.

In short, P.O.W.E.R. Learning: Strategies for Success in College and Life is
designed to give students a sense of mastery and success as they read the book and
work through its exercises. It is meant to engage and nurture students’ minds and
spirits, stimulating their intellectual curiosity about the world and planting a seed
that will grow throughout their lifetime.



Changes That Make a
Difference: New to the Seventh
Edition

The valuable input we have received from P.O.W.E.R. Learning’s reviewers, along
with the feedback from the tens of thousands of students, the hundreds of instruc-
tors who used the prior editions, and classroom testing, have resulted in the addition
of new and updated information, reflecting advances in our understanding of what

makes students successful and changes in college instruction. The following sample
of new and revised topics provides a good indication of the book’s currency:

CHAPTER 1—P.O.W.E.R. LEARNING: BECOMING A SUCCESSFUL STUDENT
» New material on “Growth Mindset”
» Activities optimized for Connect

CHAPTER 2—MAKING THE MOST OF YOUR TIME
» Material reorganized to balance section length

» Revised material on Procrastination and Balancing School and Life, including
Childcare Demands and Eldercare Demands

CHAPTER 3—DISCOVERING YOUR LEARNING
STYLES, SELF-CONCEPT, AND VALUES

» Material reorganized to balance section length

» Revised and new material on the needs of Returning Students, including
Veterans

» Activities optimized for Connect

» New material on Learning Theories, including classical conditioning

CHAPTER 4—TAKING NOTES
» Material reorganized to balance section length
» New material for digital notetaking

» New material on Strategies for Using Your Notes

CHAPTER 5—TAKING TESTS
» Material reorganized to balance section length and increase clarity
» New material covering digital study groups and online classes
» Activities optimized for Connect

» New Speaking of Success feature

CHAPTER 6—READING AND REMEMBERING

» Combine 6¢’s chapters on Reading and Memory into a single chapter, strength-
ening the material of both

PREFACE
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» Expanded material on memory techniques
» New introductions to “What Does It Mean? What Do I Know?”

» Activities optimized for Connect

CHAPTER 7—WRITING AND SPEAKING
» Material reorganized to balance section length
» Activities optimized for Connect

» Plagiarism section reviewed for technology updates

CHAPTER 8—CHOOSING YOUR COURSES AND MAJOR
» Material reorganized to balance section length
» Activities optimized for Connect
» Updates to factor in new job market data and school options

CHAPTER 9—TECHNOLOGY AND INFORMATION COMPETENCY
Material reorganized to balance section length and clarity

Expanded section on Evaluating the Information You Find on the Web
New and revised material on Distance Learning and Online Classes

New material on Social Media Etiquette and Personal Brand Management

vV v.v v Y

Updates for current technology and security

CHAPTER 10—MAKING GOOD DECISIONS
» New material on Cognitive Biases
» Activities optimized for Connect

CHAPTER 1M—DIVERSITY AND YOUR RELATIONSHIPS WITH OTHERS
» Material reorganized to balance section length and clarity
» Expanded material on Diversity

CHAPTER 12—MONEY MATTERS
Reorganized to prioritize Building a Financial Philosophy
Revised section on Credit Cards

Activities optimized for Connect

vV v.v Vv

Reviewed and updated college funding information, including Loans, Grants,
and Scholarships

» Updated FAFSA material to reflect current procedures

CHAPTER 13—STRESS, HEALTH, AND WELLNESS
Reorganized to create sections on Physical Health and Mental Health
Activities optimized for Connect

>
>
» Updated material in Drug Use and Abuse to cover new developments
>

Expanded material in Keeping Well

PREFACE



Text Features: Achieving

B E M E KB the Goals of

Learning
P.O.W.E.R. Learning provides a
systematic framework for organizing
the strategies that lead to success

Each chapter utilizes the principles of the P.O.W.E.R. system (Prepare, Organize,

I:I Prepare Work, Evaluate, and Rethink), so students can clearly see how easy it is to incor-
porate this effective process into their everyday routine. The P.O.W.E.R. plan illus-

QE Organize ) tration highlights the key steps for the corresponding chapter material.

The goals of P.O.W.E.R. Learning: Strategies for Success in College and Life are

m Work achieved through a consistent, carefully devised set of features common to every
chapter. Students and faculty endorsed each of these elements.

QI! Evaluate
I: Rethink

P.O.W.E.R. Plan

Handy, updated reference charts appear through-
out the text for quickly accessing and organizing
important material.

table 7.1 Major Types of College Writing

Research paper A paper requiring abstract, critical thinking supported through the collection of existing
information. Often requires analysis and synthesis of the material to develop a conclusion.

Essay A paper written from an author’s personal point of view and arguing a particular point. It
may take the form of a review, criticism, or personal recollection, or it may argue a political
viewpoint.

Critical review Criticism of an argument, article, musical piece, or other work.

Journal Personal reflections on class readings or assignments.




P.O.W.E.R. Learning offers a wide

range of skill-buildi

ng opportunities

>
1| Ty it BamEn

—

Every chapter offers numerous updated
Try It! activities for gaining hands-on
experience with the material covered in
the chapter. These include questionnaires,
self-assessments, and group exercises to
do with classmates. The Try It! activi-
ties, along with other assessment oppor-
tunities, are also available on the POWER
Learning Connect Library.

Get to Know Your College Advisor

It is helpful to get a feel for who your advisor is, so schedule a 15- to 30-minute appointment with him or her. Before you
meet with your advisor, do some background research by looking at your college requirements. You can also usually find
information on the background of faculty and staff, listing their titles, where they went to college and graduate school,
what departments they teach in, and what their areas of academic interest are. In addition, many instructors have their
own home pages that describe their background.

To learn more about your advisor, cover some of these topics when you meet:

« Philosophy of college advising
« Words of advice

« Things to try at the college

« Things to avoid at the college

After you have met with your advisor, answer the following questions:

1. How would you describe your advisor as a person?
2. What things did you learn that can help you?

3. How can you use your advisor’s responses to take better advantage of what your college has to offer?

Every chapter includes an updated list
of the three types of resources that are
useful in finding and utilizing informa-
tion relevant to the chapter: a list of on-
campus resources, books, and websites.
This material helps students study and
retain important concepts presented in
the chapter, as well as guide their future
inquiry.

Writing in Class: Strategies for Getting It Right

Your instructor pauses halfway through her lecture and says for the next 5 minutes you are to
complete a short written assignment. Whether she calls it an in-class essay, a reaction paper, or
a “pop paper, it calls for somewhat different strategies than an out-of-class writing assignment.
Unlike traditional paper assignments—in which you have the luxury of time—an in-class writing
assignment requires that you react immediately.

Here are some tips for ing in-class writing

« Be prepared. You should always come to class with pen and pencil, as well as knowing your
student ID number (at least in big classes). Just as important, make sure you're up to date in
the reading assignments.

« Think first. Before you start writing, spend a minute thinking about the assignment. What is
its goal? How can you best approach it? What is it that you want to get across?

+ Make a quick outline. Creating an outline—even a short one—will help you collect your
thoughts and prepare for what you're going to say.

« Timing is everything. Assuming your instructor lets you know how much time you'll have (and
ask how much, if he or she doesn't mention it), plan ahead appropriately. You don't want to
fun out of time before completing your assignment.

+ Be sure to answer every part of the question. If your instructor asks for your opinion,
be sure to give it, but if he or she also wants to know why you feel the way you do,

don't forget that part.
+ Neatness counts. Be sure your answer is legible. If your handwriting is terrible,

then print. The most brilliant of responses does you no good if your instructor can't

XX

[RESOURCES]

ON CAMPUS

If you are having difficulties with writing, the first place to turn to is a cooperative class-
mate. Ask someone to read a draft of a writing assignment. He or she may be able to make
enough constructive comments to allow subsequent drafts to come more easily. In addition,
some colleges have writing clinics where you can bring a draft of your paper and work with
a counselor. Finally, your instructors may be willing to read preliminary drafts of your work.

IN PRINT

John Langan's book College Writing Skills (McGraw-Hill, 2013, 9th ed.) presents a fine
introduction to the art and practice of writing, with specific suggestions for how to get
started and for editing and polishing first drafts.

Every chapter includes a Course
Connections box that shows students how
to use the chapter’s content to maximize
their success in particular classes.

N

Course .
Connections

TEXT FEATURES: ACHIEVING P.O.W.E.R. THE GOALS OF LEARNING




P.O.W.E.R. Learning demonstrates the
connection between academic success
and success beyond the classroom

The Career Connections feature links the material
in the chapter to the world of work, demonstrating
how the strategies discussed in the chapter are related
to career choices and success in the workplace.

‘Source: © Chris Jackson/Getty Images

om Hanks is considered one of the biggest and

I most successful figures to ever come out of

Hollywood. To what does he attribute his suc-

cess? You might be surprised to learn that much of what

makes Tom Hanks so successful was the education he
received at Chabot College in Hayward, California.

Self-admittedly not the best student out of high
school, Hanks noted that Chabot offered exactly what he
needed.

“I graduated from high school as an underachieving
student with lousy SAT scores, and knowing I couldn’t
afford tuition for college anyway, T sent my final set of
stats to Chabot because it accepted everyone and was
free,” he said.

nawe Tom Hanks

scuoot: Chabot College, Hayward, California

The classes Hanks took at Chabot are reflected in
his professional successes. For example, he produced
an HBO mini-series on John Adams with material he
Tearned from his history class, and he learned about per-
forming Shakespeare from a class on the playwright.
Even his speaking abilities were honed by a public-
speaking class he took at Chabot.

As a result of his own personal experience, Hanks
feels that his choice was an excellent path to not only get-
ting an education, but pursuing a profession.

“That place made me what [ am today,” he said.

[ R E T H | N K ] + What do you think Hanks means when he says, “That place made me what T am
today™?

+ Which of the courses in which you are enrolled might lead to a future profession?

How?

Write Away

The first step in getting a job is putting pen to paper (or, probably more accurately, finger to
keyboard). Whether you receive a lead for a job from a college career center, read an ad in the
paper, or see a job listing on the Internet, you'll need to communicate in writing to the potential
employer.

You are selling yourself in a letter of application. To be effective, keep these guidelines in
mind:

« Briefis better. Employers are likely to get many letters, and long ones are least likely to be
read

- State what you can do for the employer, not what the employer can do for you. Don't tell
a potential employer you really, really need a job to pay off your credit card bill. Instead,
explain how your skills can help further the organization’s goals.

Career
Connections

+ Summarize your qualifications. Respond specifically to the skills required for the job. List
specific experiences you've had that are relevant to what the employer is looking for.

Enclose a résumé. Your résumé should contain a detailed summary of your educational

background and work experience, as well as other relevant qualifications.

+ Ask for an interview. Close your letter with a request to meet and discuss the job. Provide
your telephone number and e-mail address. Q;Liy‘ % QQ

« Proofread! You must have zero tolerance for errors. Any mistake is likely to put you at the

bottom of the pile of applications.

Many new Speaking of Success articles have been added
that profile real-life success stories. Some of these people
are well-known individuals, whereas others are current
students or recent graduates who have overcome academic
difficulties to achieve success. In addition—and new
to this edition—critical thinking questions end each
Speaking of Success profile.

TEXT FEATURES: ACHIEVING P.O.W.E.R. THE GOALS OF LEARNING




P.O.W.E.R. Learning helps you
develop critical thinking skills

Chapter 1 featl,ll'eS a PaOoW.E.R. 6 cREAﬂNGARo.w.ER.mE Try It! - -mEE 6

Profile Assessment tool that gives ‘:;?:«ﬁiifi?ﬁfifﬂfiiil‘mwem.nmuemmnemkmmmg.s.mmym.emm

students a sense of where they stand— | ey e e

relaion o the mol Laccept that success or falure s in my own hands.
for college success. o v College Rationale Total

bOth numerically and graphlcally_in The POWER. Profile uuumis;;y;srm of who you are. The Profile is it one ol ey possbie pioies ik

gy prfle. o s vty of othr.Thr s 1o “dar POWER, T e

Try 1p BEDEE

continued

understand why atending college is mportant to me.
have clear shortterm and long-term goals.
My course selections are reltedt o my goals

relation to the key topics addressed in =i T !

beyond the first chapter of this book. Then, by completing @ POW.ER. Profie t the end of the term, you can Judge 1 understand hiow to avoid proceastination.

1 consider myselfto be a good time organizer.

Time Use Total

the book. The “P.O.W.E.R. Profile” f::?:;:;::i“.‘:f!g,‘fi‘"‘“"““““‘"““‘“‘V““I""“"‘”"‘“""““"‘“"‘“‘"9“‘"“"““‘V“"'T:;‘;", | omensions sevunderstanaog

dimensions

helps students identify their strengths =~ s T e

1= Doesnt describe me atal Ihave a good sense ofseffesteem.

2= Describes me only sightly

and weaknesses and determine how S
they want to improve. Students can  m:z

return to the P.O.W.E.R. Profile at the
end of the course to assess and chart

their progress.

selt-Understanding Total

Hake good notes during class lectures and dscussions
My notes capture the speaker's main poins.

know how to use actvelstening o focus i cless

1 can take good notes on what I readfor my courses,
review my notes soon after | have writen them.

Notetaking Total

=

a. Igenerally go'o tests wel prepared and reasonably caim.
5. ekl diferent kinds of test questions.

= €. 1now How o control aniety before and during testing
q

Lusually leave time at the end of a test to check my work.
1know how 1o use test resuts o mprove my future test taking.

TestTaking Total

= b, understand how o use acvance organizers inmy reading. —
. knowmy tenton spen and nderstand how 0sayfousec —
. ko how o check forunderstancing whie | read. —
Place your response on th lne next to esch of the questons. Take your tme; snswer the questns thoughtuly and, . understand he importance of reeacing and retnking, —
ading Tota
above al, enight Reading Totol __
enment only

fcontinued)
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The Journal Reflections feature provides students
with the opportunity to keep an ongoing journal,
. making entries relevant to the chapter content.
MygsehcollBapezicnces Students are asked to reflect and think critically

Thrcughou( this book, you will be given opportunities to write out your thoughts. These . .
lled Journal ions—offer a chance to think critically about the chap- about related prior experiences. These conclude

ter topics and record your personal reactions to them. As you create your reflections, be
honest—to yourself and to your instructor. 1 1 1 101 111 1 1
Completing these Journal Reflections provides a variety of benefits. Not only will you be Wlth queStlonS deSIgned tO ehClt Crltlcal thlnklng
able to mull over your past and present academic experiences, you'll begin to see patterns in .
; F e o e and exploration.
worked in one situation to others. And one added benefit: You'll get practice in writing.
If you save these entries and return to them later, you may be surprised at the changes they
record over the course of the term. You can either write them out and keep an actual journal, or
create your journal electronically.

. Think of one of the successful experiences you've had during your previous years in
school. What was it?

Clueless in Seattle

It was during the second week of classes that the ques- It was overwhelming. He wanted to call his parents
tioning started. Until then, Roger hadn't thought much  and tell them to come pick him up. He needed to sit on
about his decision to attend a large state college in a the porch where it was familiar and comfortable and not
Seattle suburb. It had seemed like a good idea, and he  overwhelming and try to figure out what he should do.
was excited when he was accepted, but he couldn't really  Nothing seemed to make sense. He began to question his
pinpoint why he was there. decision to attend college. What was he going to do with

And that was becoming a problem. As he was walking his life? The question made him feel even more over-
10 class, he began to think about all that had happened  whelmed. Did he really need a college degree? With his

N

. What made the experience successful? What did you learn from your success?

w

. Think of an experience you had in school that did not go as you had hoped, and
briefly describe it. Why did it occur?

4. What could you have done differently to make it successful? What did you learn from it? to him in the last few weeks. First-year orientation . .. computer skills, he could probably get a job right away.
meeting his roommate, and trying to deal with his odd  Hadn't his father's friend told him that he had a job wait-
neatness . . . enrolling for classes . . . finding his way  ing for him whenever he wanted it? At least then he'd be
around campus . . . meeting an overwhelming number  making money.

5. Based on these experiences of academic success and failure, what general lessons of new people, and trying to figure out where he fit in. “Why bother” he thought to himself. “What an

5 : Everyone else scemed to know what they were doing.  expense, and what a hassle. For what?” He realized, to his
?
did you learn that could help you be a more successful student in the future? Why didnt he? e T S syt e

1. What arguments could you provide Roger as to the value of a college education?

2. Do you think that Roger’s doubts are common? Do people often attend college without thinking about it very
much?

Each chapter ends with a case study (The Case of . . .)
to which the principles described in the chapter can be
applied. Case studies are based on situations that students
might themselves encounter. Each case provides a series of i st s o e ol b el S g e vt o
questions that encourage students to consider what they’ve

learned and to use Crltlcal thlnklng Skllls ln respondlng to 5. Do you share any of Roger's concerns aboutthe value of  college education? Do you have additional ones?

. Did you think carefully about the reasons for attending college before you enrolled?

these questions.

3. What might you suggest that Roger do to help deal with his doubts about the value of college?

xxiv TEXT FEATURES: ACHIEVING P.O.W.E.R. THE GOALS OF LEARNING




P.O.W.E.R. Learning provides an engaging,
accessible, and meaningful presentation

TN

An appealing design and visual presentation highlight
large, clear photos carefully selected to show the diversity
of students as well as the latest in technological aids and
devices.

Learning Outcomes

By the time you finish this chapter you will be able to

CHAPTER

»LO84  Create a plan to prepare for the academic choices that
college demands

»L08-2 Outline a strategy for choosing courses that ensures you
are getting the most out of your studies.

»LO8-3  Explain the criteria for choosing a major.

Choosing Your
Courses and]Major

Chapter-opening scenarios describe an indi-
vidual grappling with a situation that is relevant
to the subject matter of the chapter. Readers
will be able to relate to these vignettes, which
feature students running behind schedule, fig-
uring out a way to keep up with reading assign-
ments, or facing a long list of vocabulary words
to memorize.

out at Gwen Izell. She had never liked sci-
ence much, but she was intrigued by this title.
Here was a class that seemed designed with her in mind.
“Physics for Poets,” the description began, “is designed
for nonscience majors. It presents the links between
physics and the arts.” Gwen decided to take a chance and

¢ ‘P hysics for Poets.” The course title jumped

making physics fascinating. Not only did she begin to
like the subject matter, but she was also good at it
Gwen was hooked. She took several other science
courses over the next semesters. And during her senior
year she found herself in an interview with a middle
school principal, telling him—a bit to her surprise—
that she'd be glad o teach seventh-grade physical

enroll in the class. science.
It turned out to be one of the best decisions she ever
made. She loved the course. The instructor was terrific,

Lookin Our academic and professional careers are propelled by many forces, not the

©  cast of which Is chance. Gwen zell, Ike many cther students,found a new direc-

Ahead tion while leafing through her course list. Although she never would have pre-

dicted at the start of college that she would end up taking a variety of science

courses and teaching physics, her willingness to take a chance in selecting a course led to a new passion and
toa career opportunity.

In this chapter we focus on choosing an academic course of study, one of the central challenges of college
life. Not only do the choices we make color our entire college experience, but they also may determine the
path we follow once we graduate.

This chapter begins by considering the many choices that you'll have to make as a routine part of attend-
ing college, including the choice of courses, instructors, and especially majors—each of which has long-term
implications. You'll learn ways to select courses each term that meet your personal needs and maximize your
chances of geting the courses you want.

Ultimately, the degree to which your college education benefits you Is In your hands. By learning various
strategies, you can act decisively to get the most out of your college experience.

Key terms appear in boldface in the text and
are linked to a glossary definition. In addi-
tion, they are listed alphabetically in a Key
Terms and Concepts section at the end of
the chapter, which is also linked to the glos-
sary definition.

» Los4 y]';]kjng Academic Choices

It's a moment filled with promise.

Alist of courses for the upcoming term lies on the table in front of you. Many
of them sound interesting. Each offers the possibilities of new knowledge and
therefore has the potential to change your life in significant ways.

As you leaf through the listing of courses and begin to make your decisions,
you will likely be feeling a wide range of emotions: anticipation over what you'll
learn; hope that the course can bring you closer to your dreams; fear that you won't
be able to do well; and excitement that you're proceeding with your college career,
taking another of the many small steps that will eventually add up to a complete
journey through college.

Choosing what courses to take can be intimidating. But if you approach the
problem thoughtfully, your final choices will make the best of the possibilities
offered. Let's consider how to proceed, using the PO.W.ER. Plan as a guide.

[KEY TERMS AND CONCEPTS]

Service learning (p. 224)
Transcript (p. 216)
Unique major (p. 229)

Major (p. 211)

Minor (p. 229)
Prerequisites (p. 212)
Register (p. 217)
Registrar (p. 216)

College advisor (p. 212)

Distance learning (p. 222)

Double major (p. 228)

Electives (p. 217)

Grade point average (GPA) (p. 211)

All of these reviewed and tested features are designed not only to help students
understand, practice, and master the core concepts presented in this text, but also
to collectively support the main goals and vision of this text, as demonstrated on
the following pages.
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The P.O.W.E.R. Resources

The same philosophy and goals that guided the writing of P.O.W.E.R. Learning:
Strategies for Success in College and Life led to the development of a compre-
hensive teaching package. Through a series of focus groups, questionnaires, and
surveys, we asked instructors what they needed to optimize their courses. We also
analyzed what other publishers provided to make sure that the ancillary materials
accompanying P.O.W.E.R. Learning would surpass the level of support to which
instructors are accustomed. As a result of the extensive research that went into
devising the teaching resources, we are confident that whether you are an instruc-
tor with years of experience or are teaching the course for the first time, this book’s
instructional package will enhance classroom instruction and provide guidance as
you prepare for and teach the course.

Print Resources

ANNOTATED INSTRUCTOR’S EDITION

The Annotated Instructor’s Edition (AIE), prepared by Joni Webb Petschauer and
Cindy Wallace of Appalachian State University, contains the full text of the student
edition of the book with the addition of notes that provide a rich variety of teach-
ing strategies, discussion prompts, and helpful cross-references to the Instructor’s
Resource Manual. The AIE has been completely redesigned in an effort to provide
more frontline teaching assistance.

INSTRUCTOR’S RESOURCE MANUAL

Written by Joni Webb Petschauer and Cindy Wallace of Appalachian State
University with additional contributions from experienced instructors across the
country, this manual provides specific suggestions for teaching each topic, tips on
implementing a first-year experience program, handouts to generate creative class-
room activities, audiovisual resources, sample syllabi, and tips on incorporating
the Internet into the course.

CUSTOMIZE YOUR TEXT

P.O.W.E.R. Learning can be customized to suit your needs. The text can be abbre-
viated for shorter courses and can be expanded to include semester schedules,
campus maps, additional essays, activities, or exercises, along with other materials
specific to your curriculum or situation. Chapters designed for student athletes,
career preparation, and transferring students are also available.

Human Resources

WORKSHOPS WITH AUTHOR AND AUTHOR TEAM

Are you faced with the challenge of launching a first-year experience course on
your campus? Would you like to invigorate your college success program, incor-
porating the most recent pedagogical and technological innovations? Is faculty
recruitment an obstacle to the success of your program? Are you interested in
learning more about the P.O.W.E.R. system?

Workshops are available on these and many other subjects for anyone conduct-
ing or even just considering a first-year experience program. Led by author Robert
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Feldman, P.O.W.E.R. Learning Instructor’s Resource Manual authors Joni Webb
Petschauer and Cindy Wallace, or one of the McGraw-Hill P.O.W.E.R. Learning
consultants, each workshop is tailored to the needs of individual campuses or pro-
grams. For more information, contact your local representative, or e-mail us at
student.success @mbheducation.com.

Digital Resources

LASSI: LEARNING AND STUDY STRATEGIES INVENTORY

The LASSI is a 10-scale, 80-item assessment of students’ awareness about and
use of learning and study strategies related to skill, will, and self-regulation com-
ponents of strategic learning. The focus is on both covert and overt thoughts,
behaviors, attitudes, and beliefs that relate to successful learning and that can be
altered through educational interventions. Research has repeatedly demonstrated
that these factors contribute significantly to success in college and that they can be
learned or enhanced through educational interventions such as learning and study
skills courses.

The LASSI provides standardized scores and national norms for 10 different
scales. The LASSI is both diagnostic and prescriptive. It provides students with a
diagnosis of their strengths and weaknesses compared to other college students in
the areas covered by the 10 scales, and it is prescriptive in that it provides feedback
about areas where students may be weak and need to improve their knowledge,
attitudes, beliefs, and skills.

The LASSI is available in print or online at www.hhpublishing.com. Ask
your McGraw-Hill sales representative for more details.

IMPLEMENTING A STUDENT SUCCESS COURSE

This innovative web content assists you in developing and sustaining your Student
Success course. Features include a “how to” guide for designing and propos-
ing a new course, with easy-to-use templates for determining budget needs and
resources. Examples of model programs are provided from two-year, four-year,
and career schools. The site explores course goals, such as orientation and reten-
tion, and provides research data to support your proposal. Also included are mate-
rials to help sustain your course, such as faculty development programs and online
resources.

MCGRAW-HILL CONNECT®

Connect® is proven to deliver better results for students and instructors. Proven
content integrates seamlessly with enhanced digital tools to create a personalized
learning experience that provides students with precisely what they need, when
they need it. With Connect, the educational possibilities are limitless.

LEARNSMART

LearnSmart is an adaptive study tool proven to strengthen memory recall,
increase class retention, and boost grades. Students are able to study more effi-
ciently because they are made aware of what they know and don’t know. Real-time
reports quickly identify the concepts that require more attention from individual
students—or the entire class.
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SMARTBOOK

SmartBook is the first and only adaptive reading experience designed to change
the way students read and learn. It creates a personalized reading experience by
highlighting the most impactful concepts a student needs to learn at that moment
in time. As a student engages with SmartBook, the reading experience continu-
ously adapts by highlighting content based on what the student knows and doesn’t
know. This ensures that the focus is on the content he or she needs to learn, while
simultaneously promoting long-term retention of material. Use SmartBook’s real-
time reports to quickly identify the concepts that require more attention from indi-
vidual students—or the entire class. The end result? Students are more engaged
with course content, can better prioritize their time, and come to class ready to
participate.

MCGRAW-HILL CAMPUS™

McGraw-Hill Campus™ is a new one-stop teaching and learning experience avail-
able to users of any learning management system. This institutional service allows
faculty and students to enjoy single-sign-on (SSO) access to all McGraw-Hill
Higher Education materials, including the award-winning McGraw-Hill Connect
platform, from directly within the institution’s website. McGraw-Hill Campus
provides faculty with instant access to teaching materials (e.g., eTextbooks, test
banks, PowerPoint slides, animations, and learning objectives), allowing them to
browse, search, and use any ancillary content in our vast library. Students enjoy
SSO access to a variety of free products (e.g., quizzes, flash cards, narrated pre-
sentations) and subscription-based products (e.g., McGraw-Hill Connect). With
McGraw-Hill Campus, faculty and students will never need to create another
account to access McGraw-Hill products.
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The Power of Support!

Let the McGraw-Hill Student Success Team support your course with our
workshop program.

» Planning to develop a first-year experience course from scratch?

» Reenergizing your first-year experience course?

» Trying to integrate technology in your class?

» Exploring the concept of learning communities?

We offer a range of author- and consultant-led workshops that can be tailored
to meet the needs of your institution.

Our team of experts, led by P.O.W.E.R. Learning author Robert Feldman, can
address issues of course management, assessment, organization, and implementa-
tion. How do you get students to commit to your program? How do you achieve
support from your institution? How can you evaluate and demonstrate the effec-
tiveness of your First-Year Experience course? These are questions that every pro-

gram faces. Let us help you to find an answer that works for you.
Other workshop topics may include

» Classroom Strategies for Enhancing Cultural Competence: The PO.W.E.R. of
Diversity

» Using Learning Styles in the Classroom

» Creating Student Success Courses Online

» Motivating Your Students
To schedule a workshop, please contact your local McGraw-Hill represen-

tative. Alternately, contact us directly at student.success@mheducation.com to
begin the process of bringing a P.O.W.E.R. Learning workshop to you.

The POWER to Create Your Own Text!

Do you want to

» Only cover select chapters?

» Personalize your book with campus information (maps, schedules, registration
materials, etc.)?

» Add your own materials, including exercises or assignments?
» Address specific student populations, such as student athletes and transferring
students?

P.O.W.E.R. Learning can be customized to suit your needs.

WHY CUSTOMIZE?

Perhaps your course focuses on study skills and you prefer that your text not cover
life issues such as money matters, health and wellness, or information on choos-
ing a major. Whatever the reason, we can make it happen, easily. McGraw-Hill
Custom Publishing can deliver a book that perfectly meets your needs.

The POWER to

Succeed!
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WHAT WILL MY CUSTOM BOOK LOOK LIKE?

Any chapters from the P.O.W.E.R. Learning book that you include will be in full
color. Additional materials can be added between chapters or at the beginning or
end of the book in black and white. Binding (paperback, three-hole punch, you
name it) is up to you. You can even add your own custom cover to reflect your
school image.

WHAT CAN | ADD?

Anything! Here are some ideas to get you started:

» Campus map or anything specific to your school: academic regulations or
requirements, syllabi, important phone numbers or dates, library hours.

» Calendars for the school year, for local theater groups, for a concert series.

» Interviews with local businesspeople or your school’s graduates in which they
describe their own challenges and successes.

» Your course syllabus or homework assignments so your students have
everything they need for your course under one cover and you don’t have to
make copies to hand out.

SPECIAL CHAPTERS DESIGNED FOR THE
UNIQUE NEEDS OF YOUR STUDENTS!

Three additional chapters are available for your customized text and have been
designed to address the needs of specific student populations.

> Strategies for Success for Student Athletes. This chapter discusses the unique
challenges of student athletes, such as managing school and team pressures,
using resources and understanding eligibility, and knowing when and how to
ask for help. It also addresses special concerns such as burnout, dealing with
injury, and hazing.

» Taking Charge of Your Career. This chapter helps students determine the best
career choices that fit personal goals. It provides important tips on how to
develop a career portfolio, prepare a résumé and cover letters, and have a suc-
cessful interview, including follow-up strategies.

» Transfer Strategies: Making the Leap from Community College to a Four-
Year School. Designed for the potential transfer student, this chapter looks
at the pros and cons of moving beyond a two-year degree and what personal
decisions to make. It guides students through the transfer process, including
applications, credit transfer, financial assistance, and transfer shock.

HOW DO | CREATE A CUSTOM BOOK?
The secret to custom publishing is this: Custom Publishing Is Simple!
Here are the basic steps:
> You select the chapters you would like to use from P.O.W.E.R. Learning with
your McGraw-Hill sales representative.

» Together, we discuss your preferences for the binding, the cover, etc., and pro-
vide you with information on costs.

» We assign your customized text an ISBN and your project goes into produc-
tion. A custom text will typically publish within 6—8 weeks of the order.
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» Your book is manufactured and it is put into inventory in the McGraw-Hill
distribution center.

> You are sent a free desk copy of your custom publication.
» Your bookstore calls McGraw-Hill’s customer service department and orders
the text.

You select what you want—we handle the details!
Contact us:

Canada: 1-905-430-5034
United States: 1-800-446-8979
E-mail: student.success@mbheducation.com
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I am indebted to the many reviewers of P.O.W.E.R. Learning who provided input
at every step of development of the book and the ancillary package. These dedi-
cated instructors and administrators provided thoughtful, detailed advice, and I am
very grateful for their help and insight. They include the following:

Judith Lynch, Kansas State University; Dr. G. Warlock Vance, Randolph
Community College; Leah Graham, Broward College; Sara Henson, Central
Oregon Community College; Jamie Jensen, Boise State University; Barbara
West, Central Georgia Technical College; Pauline Nugent, Missouri State
University; Rob Bertram, Bradley University; Anne Knop, Manor College;
Ashley Stark, Dickinson State University; Christie Carr, Austin Community
College; Andrea Smith, Florida Gateway College; Dale S. Haralson, Hinds
Community College; Donna Burton, NC State University; Norman Smith,
Eckerd College; Sam Mulberry, Bethel University; Diane Fox, Saint Mary’s
College; Amy Hassenpflug, Liberty University; Mary Beth Willett, University
of Maine; Jennifer Clevenger, Virginia Tech; Heidi Zenie, Three Rivers
Community College; Jeffrey Hall, Ashford University; Jennifer Scalzi-Pesola,
American River College, Sierra; Jarlene DeCay, Cedar Valley College; Beverly
Dile, Elizabethtown Community and Technical College; Linda Girouard,
Brescia University; Malinda Mansfield, Ivy Tech Community College; Karline
Prophete, Palm Beach State College; Kelley Butler Heartfield, Ivy Tech
Community College; Stephen Coates-White, South Seattle College; Erin Wood,
Catawba College; Cari Kenner, St. Cloud State University; Amanda Bond,
Georgia Military College—Columbus; Alex E. Collins, Miami Dade College;
Erik Christensen, South Florida State College; J. Andrew Monahan, Suffolk
County Community College; Chad Brooks, Austin Peay State University;
Cindy Stewart, Blue Ridge CTC; Sherri Stepp, Marshall University; Amy
Colon, SUNY Sullivan; Darla Rocha, San Jacinto College; Suzanne F. Pearl,
Miami Dade College, Wolfson Campus; Kalpana Swamy, Santa Fe College;
Rebecca Samberg, Housatonic Community College; Jeannette McClendon,
Napa Valley College; Jeri O’Bryan-Losee, Morrisville State College;
Donna Ragauckas, Santa Fe College; Professor Terry Rae Gamble, Palm
Beach State College; Barbara Putman, Southwestern Community College;
Nikita Anderson, University of Baltimore; Maria Christian, Oklahoma State
University Institute of Technology; Alexandra Lis, Miami Dade College,
Kendall Campus; Kim Cobb, West Virginia State University; Kim Thomas,
Polk State College; Michael Turner, Northern Virginia Community College;
Candace Weddle, The South Carolina School of the Arts at Anderson
University; Elizabeth Kennedy, Florida Atlantic University; Ronda Jacobs,
College of Southern Maryland; Kim Crockett, West Georgia Technical
College; Melissa Woods, Hinds Community College; Joe French, Columbia
Southern University and Waldorf College; Faye Hamrac, Reid State Technical
College; Jyrece McClendon, Palm Beach State College; Aubrey Moncrieffe,
Jr., Housatonic Community College; Karen Jones, Zane State College; Peggy
Whaley, Murray State University; Marilyn Olson, Chicago State U; Joyce
McMabhon, Kansas City, Kansas Community College; Kaye Young, Jamestown
Community College; Diana Ivankovic, Anderson University; Joseph, Ivy Tech
Community College; Matt Kelly, Murray State University; Ronda Dively,
Southern Illinois University—Carbondale; Dr. Julia Cote, Houston Community



College; Beverly Russell, College of Southern Maryland; Donna Hanley,
Kentucky Wesleyan College; Shane Williamson, Lindenwood University;
Cheyanne Lewis, Blue Ridge Community and Technical College; Linda
Randall, Georgia Southwestern State University; Linda Gannon, College of
Southern Nevada (CSN); Ronnie Peacock, Edgecombe Community College;
Deborah Vance, Ivy Tech Community College; Melinda Berry, Trinity Valley
Community College; Sandy Lory-Snyder, Farmingdale State College; Melody
Hays, South College—Asheville; Dwedor Ford, Central State University; Kim
Smokowski, Bergen Community College; Dr. Brenda Tuberville, Rogers
State University; Professor Jeannie Gonzalez, Miami Dade College, Kendall
Campus; Joyce Kevetos, Palm Beach State College; Kelly S. Moor, Idaho
State University; Brad Broschinsky, Idaho State University; Debbie Gilmore,
Temple College; Miriam Chiza, North Hennepin Community College; Paul
Hibbitts, Jr., Central Georgia Technical College; Mark Hendrix, Palm Beach
State College; Laurie Sherman, Community College of Rhode Island; Pamela
Moss, Midwestern State University; Alison Collman, Palm Beach State
College; Julie Hernandez, Rock Valley College; Nina M. Scaringello, Suffolk
County Community College—Grant Campus; Dr. J. Brown, Temple College,
Temple, Texas; Stephen Phelps, Temple College; Yvonne Mitkos, Southern
llinois University Edwardsville; Annette Fields, University of Arkansas
at Pine Bluff; Christopher L. Lau, Hutchinson Community College; Mary
Davis, Angelina College; Pat Wall, Isothermal Community College; Winifred
Ferguson Adams, Angelina College; Barbara A. Sherry, Northeastern Illinois
University; Jose L. Saldivar, The University of Texas—Pan American; Dr.
Michael J. Alicea, Miami Dade College; Karen Nelson, Craven Community
College; Jennifer Boyle, Davidson County Community College; Dianna
Stankiewicz, Anderson University; Brent Via, Virginia Western Community
College; Brent Jackson, Central Carolina Technical College; Professor Lottie
T. McMillan, Miami Dade College, North Campus; John Pigg, Tennessee
Technical University; Andrea Serna, National American University; Mirjana
M. Brockett, Georgia Institute of Technology; Linda McCuen, Anderson
University; Charlene Latimer, Daytona State College; Eleanor Paterson,
Erie Community College; Keri Keckley, Crowder College; June DeBoer,
Calvin College; Chareane Wimbley-Gouveia, Linn-Benton Community
College; Ross Bandics, Northampton Community College; Gloria Alexander,
Bowie State University; Bickerstaff, Holmes; Scott H. O’Daniel, Ivy Tech
Community College; Lourdes Delgado, Miami Dade College; Julie Bennett,
Central Methodist University; Miriam McMullen-Pastrick, Penn State Erie;
Kay Flowers, Idaho State University; Joseph Kornoski, Montgomery County
Community College; Jacqui Slinger, Bluffton University; Mark A. Dowell,
Randolph Community College; Eva Menefee, Lansing Community College;
Shari Waldrop, Navarro College; Liese A. Hull, University of Michigan;
Jenny Beaver, Rowan-Cabarrus Community College; Kenneth Christensen,
University of Southern Mississippi; Susan Bossa, Quincy College; Daniel
Thompson, CSU Long Beach; Betty Stack, Rowan Cabarrrus Community
College; Kristin Asinger, University of Pittsburgh-Bradford; Carmalita M.
Kemayo, EdD, University of Illinois Springfield; MaryJo Slater, Community
College of Beaver County; Jeannette Sullivan, Palm Beach State College;
Michael Corriston, Southeast Kentucky Community and Technical College.

The students in my own First-Year Experience courses (some of whom are
shown on the next page) provided thoughtful and wise advice. I thank them for
their enthusiasm and eager willingness to provide constructive feedback.
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Professors Cindy Wallace and Joni Webb Petschauer
of Appalachian State University wrote the Instructor’s
Resource Manual and provided notes and tips for the
Annotated Instructor’s Edition. I thank both of them for
their enthusiasm, good ideas, dedication, and friendship.

Edward Murphy, Ed.D., an educational testing expert,
helped develop the exercises in the book, and I'm grateful
for his excellent work.

John Graiff was a great help on every level in putting
this book together, and I thank him for his willingness to
go the extra mile.

I am proud to be part of an extraordinary McGraw-Hill
editorial, marketing, and sales team. My publisher, Scott
Davidson, has brought enthusiasm and intelligence to
the project, and I welcome his good work, support, and
friendship. I am also grateful to David Ploskonka, product
developer who worked on the project, whose keen editorial
eyes, creativity, and wealth of good ideas have improved
this book significantly. I would also like to thank team
members Danielle Clement, senior content project man-
ager; Debra Kubiak, senior designer; and Kevin White,
digital product developer, who helped modify and create
the P.O.W.E.R. series digital content.

There are several folks who, while no longer officially
working on the project, still patiently answer my queries
and offer their advice, for which I am extremely grateful.

P.O.W.E.R. Learning author Bob Feldman and Andy Watts made superb contributions in extending the
some of his First-Year Experience program reach of PO.W.E.R. Learning, and I'm very grateful for

participants.

ACKNOWLEDGMENTS

his work and even more for his friendship. Phil Butcher,
Thalia Dorwick, David Patterson, Allison McNamara, and Alexis Walker were
part of the team that developed the book, and I’'m ever thankful for their efforts.
Above all, I’'m grateful to Rhona Robbin, the first development editor on the
project, and sponsoring editor Sarah Touborg, who provided the impetus for the
book. Certainly, the pages of P.O.W.E.R. Learning continue to reflect their many
contributions.

Without a doubt, there is no better publishing group in the business than the
one that worked on P.O.W.E.R. Learning. I count myself extremely lucky not only
to have found myself a part of this world-class team, but to count each of them as
friends.

In the end, I am eternally indebted to my family, both extended and immedi-
ate. Sarah, Jeff, and Lilia; Josh, Julie, and Naomi; Jon, Leigh, Alex, Miles; and of
course Kathy, thank you for everything.

Robert S. Feldman



Congratulations! You are at the beginning of an academic journey that will impact
your future in ways you can only imagine. This text and this course are designed to
help make that journey as meaningful and enriching as possible. As you begin this
chapter of your life, remember that you are not alone.

Every first-year student (as well as many returning students) encounters chal-
lenges. Whether it be juggling family, work, and school or preparing for a test, the
challenges you face are daunting.

This is where P.O.W.E.R. Learning: Strategies for Success in College and
Life comes in. It is designed to help you to master the challenges you’ll face in
school as well as in life after graduation. The P.O.W.E.R. Learning system—which
is based on five key steps embodied in the word P.O.W.E.R. (Prepare, Organize,
Work, Evaluate, and Rethink)—teaches strategies that will help you become a
more successful student and that will give you an edge in attaining what you want
to accomplish in life.

But it’s up to you to make use of the book. Familiarize yourself with the fea-
tures of the book (described above) and use the built-in learning aids within the
book, on the accompanying website, and in Connect. By doing so, you’ll maxi-
mize the book’s usefulness and get the most out of it.

Finally, I welcome your comments and suggestions about P.O.W.E.R.
Learning and Your Life: Essentials of Student Success, as well as the website
that accompanies the book. You can write me at the Chancellor’s Office at the
University of Massachusetts, Amherst, Massachusetts 01003. Even easier, send
me an e-mail message at feldman@chancellor.umass.edu. I will write back!

P.O.W.E.R. Learning: Strategies for Success in College and Life presents the
tools that can maximize your chances for academic and life success. But remember
that they’re only tools, and their effectiveness depends on the way in which they
are used. Ultimately, you are the one who is in charge of your future. Make the
journey a rewarding, exciting, and enlightening one!

Robert S. Feldman

Dear Student
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Learning Outcomes

By the time you finish this chapter you will be able to

CHAPTER

» L0141  Explain the benefits of a college education.
»LO1-2 Identify the basic principles of PO.W.E.R. Learning.

»L01-3 Discuss how expert students use P.O.W.E.R. Learning
to achieve college success.

PO.W.E.R. Learning:
Becoming a




he day has started off with a bang. Literally. As

I Jessie Trevant struggles sleepily to turn off her

smartphone’s pulsing ringing, she knocks it off

the desk next to her bed. The loud thud as it hits the

floor not only wakes her fully but also rouses her room-
mate, who grumbles resentfully.

Struggling out of bed, Jessie reflects on the day
ahead. It’s one of her most intense class days—four dif-
ferent classes, scattered across the campus. She also
must put in several hours of work in the college book-
store, where she has a 15-hour-a-week job, and she
knows she’d better get started on her history paper, due
next week. And then there’s that biology test that she
must take this morning.

After a quick shower, Jessie joins the flood of stu-
dents making their way to classes. She glances at her
biology textbook and feels a
wave of anxiety flood over
her: Will I do well enough?
How will I manage to hold
down a job and have enough
time to study? Will I make
friends here? Will it ever feel
like home? Will I make my
family proud? . . . And under-
lying them all is a single
challenge: Will I be successful
in college?

Source: © Alexmillos/Alamy

2

Looking
Ahead

Whether academic pursuits are a struggle or come easily to you . . . whether you
live on campus or commute . . . whether you are fresh out of high school or are
returning to school many years after high school graduation—college is a chal-
lenge. Every one of us has concerns about our capabilities and motivation, and

new situations—Ilike starting college—make us wonder how well we’ll succeed.

That’s where this book comes in. It is designed to help you learn the most effective ways to approach the

challenges you encounter, not just in college, but outside the classroom too. It will teach you practical strate-

gies, hints, and tips that can lead you to success, all centered around an approach to achieving college suc-

cess: POW.E.R. Learning.

This book is designed to be useful in a way that is different from other college texts. It presents information

in a hands-on format. It's meant to be used—not just read. Write on it, underline words and sentences, use a

highlighter, circle key points, and complete the questionnaires right in the book. The more exercises you do,

the more you’ll get from the book. Remember, this is a book to help you with your coursework throughout col-

lege, so it’s a good idea to invest your time here and now. If the learning techniques you master here become
second nature, the payoff will be enormous.

» L0141 SNhy Go to ( !Q”Qgﬁ‘?

Congratulations. You're in college.

But why? Although it seems as if it should be easy to answer why you’re
continuing your education, for most students it’s not so simple. The reasons that
people go to college vary from the practical (“I want to get a good job”), to the
lofty (“I want to learn about people and the world”), to the unreflective (“Why
not?—I don’t have anything better to do”). Consider your own reasons for attend-
ing college as you complete Try It! 1.

Surveys of first-year college students show that the vast majority say they
want to learn about things that interest them, get training for a specific career, land
a better job, and make more money (see Figure 1.1). And, in fact, it’s not wrong
to expect that a college education will help people find better jobs. On average,
college graduates earn about 75 percent more than high school graduates over
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1 | WHY AM | GOING TO COLLEGE? Try It!

Place 1, 2, and 3 by the three most important reasons that you have for attending college:

| want to get a good job when | graduate.

My parents want me to go.

| couldn’t find a job.

| want to get away from home.

| want to get a better job.

| want to try something different.

| want to gain a general education and appreciation of ideas.
| want to improve my reading and study skills.

| want to become a more cultured person.

| want to make more money.

| want to learn more about things that interest me.
A mentor or role model encouraged me to go.

| want to prove to others that | can succeed.

Now consider the following:

o What do your answers tell you about yourself?
» What reasons besides these did you think about when you were applying to college?
e How do you think your reasons compare to those of other first-year students who are starting college with you?

their working lifetime. That difference adds up: Over the course of their working
lifetimes, college graduates earn close to a million dollars more than those with
only a high school degree. Furthermore, as jobs become increasingly complex and
technologically sophisticated, college will become more and more of a necessity.

But the value of college extends far beyond dollars and cents. Consider these
added reasons for pursuing a college education:

» You’ll learn to think critically and communicate better. Here’s what one
student said about his college experience after he graduated: “It’s not about
what you major in or which classes you take. . . . It’s really about learning to
think and to communicate. Wherever you end up, you’ll need to be able to
analyze and solve problems—to figure out what needs to be done and do it.”!

Education improves your ability to understand the world—to understand it
as it is now, and to prepare to understand it as it will be.

» You’ll be able to better deal with advances in knowledge and technology
that are changing the world. Genetic engineering . . . drugs to reduce for-
getfulness . . . computers that respond to our voices. . . . No one knows what
the future will hold, but you can prepare for it through a college education.
Education can provide you with intellectual tools that you can apply regardless
of the specific situation in which you find yourself.

» You’ll acquire skills and perspectives that will shape how you deal with
new situations and challenges. The only certainty about how your life will
unfold is that you will be surprised at what is in store for you. College prepares
you to deal with the unexpected that characterizes all our lives.
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figure 11

Choosing College

These are the most frequently
cited reasons that first-year
college students gave for why
they enrolled in college when

asked in a national survey.
Source: Eagan, K., Stolzenberg, E. B.,
Ramirez, J. J., Aragon, M. C., Suchard,
M. R., & Hurtado, S. (2014). The
American Freshman: National Norms
Fall 2014. Los Angeles: Higher
Education Research Institute, UCLA.

To be able to get
a better job

To learn more about
things that interest me

To get training for
a specific career

To be able to make
more money

To gain a general education
and appreciation of ideas

To prepare myself
for graduate or
professional school

To make me a more
cultured person
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» You’ll be better prepared to live in a world of diversity.

“Education is not the filling of a pail,
but the lighting of a fire.”

William Butler Yeats, quoted in “Congressional
Record, V. 150, PT. 6, April 20, 2004 to May 4, 2004”
U.S. Congress, Government Printing Office, 2009.

The racial and ethnic composition of the United States is
changing rapidly. Whatever your ethnicity, chances are you’ll
be working and living with people whose backgrounds, life-
styles, and ways of thinking may be entirely different from

community service
Making contributions to the
society and community in
which you live.

service learning
Courses that allow a student to
engage in community service
activities while getting course
credit for the experience.

your own. You cannot be prepared for the future unless you
understand others and their cultural backgrounds—as well
as how your own cultural background affects you.

» You’ll learn to lead a life of community service. In its broadest sense,
community service involves making contributions to the society and commu-
nity in which you live. College provides you with the opportunity to become
involved in community service activities, and in some cases even getting
course credit for it—a process called service learning. College also allows
you to develop the skills involved in acting toward others with civility and
respectful, courteous behavior.

» Youw’ll make learning a lifelong habit. Higher education isn’t the end of
your education. There’s no job you’ll have that won’t change over time, and
you’ll be required to learn new skills. College starts you down the path to
lifelong learning.

» You’ll understand the meaning of your own contributions to the world. No
matter who you are, you are poised to make your own contributions to society
and the world. Higher education provides you with a window to the past, pres-
ent, and future, and it allows you to understand the significance of your own
contributions. Your college education provides you with a compass to discover
who you are, where you’ve been, and where you’re going.

In short, there are numerous benefits for attending college. To help you attain
these benefits, it’s time to introduce you to a process that will help you achieve
success, both in college and in life beyond: P.O.W.E.R. Learning.

4 CHAPTER ONE P.OW.E.R. Learning: Becoming a Successful Student



My School Experiences

Throughout this book, you will be given opportunities to write out your thoughts. These
opportunities—called Journal Reflections—offer a chance to think critically about the chap-
ter topics and record your personal reactions to them. As you create your reflections, be
honest—to yourself and to your instructor.

Completing these Journal Reflections provides a variety of benefits. Not only will you be
able to mull over your past and present academic experiences, you’ll begin to see patterns in
the kinds of difficulties—and successes!—you encounter. You’ll be able to apply solutions that
worked in one situation to others. And one added benefit: You'll get practice in writing.

If you save these entries and return to them later, you may be surprised at the changes they
record over the course of the term. You can either write them out and keep an actual journal, or
create your journal electronically.

1. Think of one of the successful experiences you’ve had during your previous years in
school. What was it?

2. What made the experience successful? What did you learn from your success?

3. Think of an experience you had in school that did not go as you had hoped, and
briefly describe it. Why did it occur?

4. What could you have done differently to make it successful? What did you learn from it?

5. Based on these experiences of academic success and failure, what general lessons
did you learn that could help you be a more successful student in the future?

»o12 POW.E.R. Learning:

P.O.W.E.R. Learning itself is merely an acronym—a word formed from the first ~P.O.W.E.R. Learning
letters of a series of steps—that will help you take in, process, and make use of the A system designed to help
information you’ll acquire in college. It will help you to achieve your goals, both ~ people achieve their goals,
while you are in college and later, after you graduate. based on five steps: Prepare,

Prepare, Organize, Work, Evaluate, and Rethink. That’s it. It's a simple Organize, Work, Evaluate, and
framework but an effective one. Using the systematic framework that P.O.W.E.R. Rethink.
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I: Prepare

QE;E

G

I: Rethink

P.O.W.E.R. Plan

long-term goals
Aims relating to major
accomplishments that take
some time to achieve.

short-term goals
Relatively limited steps toward
the accomplishment of long-
term goals.

Learning provides (which is illustrated in the P.O.W.E.R. Plan diagram) will
increase your chances of success at any task, from writing a college paper to pur-
chasing your weekly groceries.

Keep this in mind: P.O.W.E.R. Learning isn’t a product that you can simply
pull down off the bookshelf and use without thinking. P.O.W.E.R. Learning is a
process, and you are the only one who can make it succeed. Without your personal
investment in the process, P.O.W.E.R. Learning consists of just words on paper.

Relax, though. You already know each of the elements of P.O.W.E.R. Learning,
and you may discover that you are already putting this process, or parts of it, to work
for you. You’ve graduated from high school and been accepted into college. You may
have also held down a job, had a first date, and registered to vote. Each of these accom-
plishments required that you use strategies of P.O.W.E.R. Learning. What you’ll be
doing throughout this book is becoming more aware of these strategies and how they
can be used to help you in situations you will encounter in college and beyond.

I: Prepare

Chinese philosopher Lao Tzu said that travelers taking a long journey must begin
with a single step.

But before they even take that first step, travelers need to know several things:
what their destination is, how they’re going to get there, how they’ll know when
they reach the destination, and what they’ll do if they have trouble along the way.
In the same way, you need to know where you’re headed as you embark on the
intellectual journeys involved in college. Whether it be a major, long-term task,
such as college attendance, or a more limited activity, such as getting ready to
complete a paper due in the near future, you’ll need to prepare for the journey.

Setting Goals

Before we seek to accomplish any task, all of us do some form of planning. The trouble
is that most of the time such planning is done without conscious thinking, as if we are
on autopilot. However, the key to success is to make sure that planning is systematic.

The best way to plan systematically is to use goal-setting strategies. In many
cases, goals are clear and direct. It’s obvious that our goal in washing dishes is to
have the dishes end up clean. We know that our goal at the gas station is to fill the
car’s tank with gas. We go to the post office to buy stamps and mail letters.

Other goals are not so clear-cut. In fact, larger and more complicated tasks
(such as going to college) may involve a variety of different kinds of goals.

What’s the best way to set appropriate goals? Here are some guidelines:

» Set both long-term and short-term goals. Long-term goals are aims relating
to major accomplishments that take some time to achieve. Short-term goals
are relatively limited steps you would take on the road to accomplishing your
long-term goals. For example, one of the primary reasons you’re in college is to
achieve the long-term goal of getting a degree. But to reach that goal, you have
to accomplish a series of short-term goals, such as completing a set of required
courses, taking a series of elective courses, and choosing a major. Even these
short-term goals can be broken down into shorter-term goals. In order to com-
plete a required course, for instance, you have to accomplish short-term goals,
such as completing a paper, taking several tests, and so on. For practice in set-
ting long- and short-term goals, complete Try It! 2.
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2 | WHAT ARE YOUR GOALS? Try It! a OJW]E R

Before you begin any journey, you need to know where you are going. To plan your academic journey—and your later
career—you first need to set goals. Short-term goals are relatively limited objectives that bring you closer to your ultimate
goal. Long-term goals are aims relating to major accomplishments that take more time to achieve.

In this Try It, think about your short- and long-term academic goals for a few minutes, and then list them. Because short-
term goals are based on what you want to accomplish in the long term, first identify your long-term goals. Then list the
short-term goals that will help you reach your long-term goals. An example is provided for each kind of goal:

Long-Term Goal #1: Get a college degree
Related Short-Term Goals:

o Complete four courses with a grade of B or above each term.

Long-Term Goal #2:
Related Short-Term Goals:

Long-Term Goal #3:
Related Short-Term Goals:

Long-Term Goal #4:
Related Short-Term Goals:

Long-Term Goal #5:
Related Short-Term Goals:

After you complete the chart, consider how easy or difficult it was to identify your long-term goals. How many of
your long-term goals relate to college, and how many to your future career? Do any of your short-term goals relate to
more than one long-term goal?
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» Recognize that who you are determines your goals. Goal
setting starts with knowing yourself. As you’ll see later when
we focus on understanding yourself and your values—those
qualities that you hold most desirable—it is self-knowledge
that tells you what is and is not important to you. This under-
standing of yourself will help you keep your goals in focus
and your motivation up when things get tough.

Gottesman, G. (1994). College Survival. >

/ Make sure goals are realistic and reasonably attained.
NY: Macmillan. P. 70.

We’d all like to win Olympic gold medals or be multimil-
lionaires or write best-selling novels. Few of us are likely to
achieve such goals.

Be honest with yourself. There is nothing wrong with having big dreams.
But it is important to be realistically aware of all that it takes to achieve them.
If our long-term goals are unrealistic and we don’t achieve them, the big dan-
ger is that we may wrongly reason that we are inept and lack ability and use
this as an excuse for giving up. If goals are realistic, we can develop a plan to
attain them, spurring us on to attain more.

» State goals in terms of behavior that can be measured against current
accomplishments. Goals should represent some measurable change from a
current set of circumstances. We want our behavior to change in some way that
can usually be expressed in terms of numbers—to show an increase (“raise my
grade point average 10 percent”) or a decrease (“reduce wasted time by two
hours each week”) or to be maintained (“keep in touch with my out-of-town
friends by sending four text messages each month™), developed (“participate in
one workshop on critical thinking”), or restricted (‘“reduce my phone expenses
10 percent by speaking and texting less”).

» Choose goals that involve behavior over which you have
control. We all want world peace and an end to poverty.
Few of us have the resources or capabilities to bring either
about. On the other hand, it is realistic to want to work
in small ways to help others, such as by becoming a Big
Brother or Big Sister or by volunteering at a local food bank.

» Take ownership of your goals. Make sure that the goals
you choose are your goals, and not the goals of your par-
ents, teachers, brothers and sisters, or friends. If you're
attending college only because others have told you to,
and you have no commitment of your own, you’ll find
it hard to maintain the enthusiasm—not to mention the
hard work—required to succeed.

» Identify how your short-term goals fit with your long-
term goals. Your goals should not be independent of one
another. Instead, they should fit together into a larger
dream of who you want to be. Every once in a while, step
back and consider how what you’re doing today relates to
the kind of person you would ultimately like to be.

To get more practice in using these goal-setting principles,
consider the goals that underlie taking a particular college class
in which you are currently enrolled. You probably have several
goals for each course you are taking this term. Completing

College is not an end-point, but part of a lifelong journey. : )
Source: © Purestock/Superstock Try It! 3 will give you a chance to evaluate them.
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Think about one of the classes that you are taking this term. List your goals for the class in the first column below:

Goals in Order
Goals for Class of Importance

The goals you've listed most likely range from the specific (“passing the class with a good grade”) to the more
general and vague (“becoming educated in the subject matter of the class”).

Now, rank order them to determine which are the most important to you. Note that some of these goals may be short-
term goals (“get a decent grade”) and some represent longer-term goals (“complete all college requirements”). In addition,

your goals may be specific (“get an A in the course”) or relatively vague (“do well in the class”).
Now consider the following:

o What is the difference between those goals that are most important to you and those that are least important
to you?

e Are your goals mostly short-term or long-term?

» How specific are your goals?

 What implications might your different goals have for your future success in the course?

M WORKING IN A GROUP

Compare your goals for the course with those of other students and consider the similarities and differences.

4

By determining where you want to go and expressing your goals in terms that can
be measured, you have already made a lot of progress. But there’s another step you
must take on the road to success.

The second step in P.O.W.E.R. Learning is to organize the tools you’ll need to
accomplish your goals. Building upon the goal-setting work you’ve undertaken in
the preparation stage, it’s time to determine the best way to accomplish the goals
you’ve identified.

How do you do this? Suppose you’ve decided to build a set of bookshelves
for one room in your house. Let’s say that you’ve already determined the kind
of bookshelves you like and figured out the basic characteristics of the ones you
will build (the preparation step in P.O.W.E.R. Learning). The next stage involves
gathering the necessary tools, buying the wood and other building materials, sort-
ing the construction supplies, and preparing the room for the shelving project—all
aspects of organizing for the task.
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